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The CLIL-LOTE-START (CLS) Project

Content and Language Integrated Learning 
(CLIL) and the principles which underpin the 
approach are now recognised and accepted in 
Europe even outside expert circles. The transla-
tion of CLIL into classroom practice as well as 
its further development, however, have been 
mainly restricted to English-language contexts. 
This is despite the fact that the promotion of 
Languages Other Than English (LOTE) is a pri-
mary objective for language teaching in schools 
and one of the main aims of European language 
policy. What is more, Europe has accumulated 
extensive theoretical knowledge and practi-
cal expertise, it has the motivation as well as a 
wealth of ideas and networks to further develop 
CLIL methodologies, in particular for languag-
es other than English. Europe’s specific needs 
and the existing potential form the background 
from which the CLIL-LOTE project emerged. The 
central idea was to consolidate and further de-
velop the existing knowledge base so as to en-
able as many places as possible to make a new 
beginning, a CLIL-LOTE-START.

This information brochure and the accom-
panying interactive CLIL-LOTE-START web 
portal (CLS) are the outcomes of a project that 
formed part of the Third Medium-term Pro-
gramme of the European Centre for Modern 
Languages. The materials have been designed 
for anyone who is interested in language diver-
sity and modern approaches to teaching, in par-
ticular in modern language teaching in schools, 
and who wants to find out more about Content 
and Language Integrated Learning. We hope that 
the information and materials provided will be 
useful and help us introduce CLIL to ever more 
educational institutions and convince them of 
its benefits, to encourage them to apply and fur-
ther develop the methodology, or support the 
approach in other ways – especially, and as an 
example, in German as the working and target 
language.

LOTE-START
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One of the main aims of the project has been 
to demonstrate that CLIL can strengthen and 
support language diversity in schools and 
institutions. In a rapidly globalising world it is 
increasingly important that languages other 
than English are learnt and taught, as well – and 
especially alongside English. CLIL represents a 
valuable educational approach that can help at-
tain this aim. The use of a language which is not 
the learner’s first language for content teaching 
has a long tradition, also with languages other 
than English. It therefore seems all the more im-
portant that we can share existing expertise and 
information with those interested and currently 
preparing their CLIL-LOTE-START.

CLIL-LOTE-START Project Team:
Kim Haataja (Finland)
Rolf Kruczinna (Germany / Bulgaria)
Katalin Àrkossy (Hungary)
Clarisse Costa Afonso (Portugal)
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CLIL Teaching

Despite the growing popularity of CLIL and its 
use with an increasing variety of target groups, 
many educational institutions seem to still be 
uncertain as to what CLIL involves, how it can 
benefit the overall education process, and which 
attitudes and student profile present the best 
prospect for successful participation in CLIL. 
Other questions frequently raised are how they 
can modify their own content or language teach-
ing to incorporate the CLIL approach, how they 
can best prepare for CLIL, and what framework 
and actions are necessary to effectively support 
and further develop CLIL in the future.

This chapter provides a short overview of the 
principles behind CLIL before discussing some 
of its specific features and the practical applica-
tion of the approach. Case examples from Ger-
man-language CLIL environments in primary 
and secondary education demonstrate the 
practice of integrated teaching and learning of 
content and language. The examples also illus-
trate the significant benefits of the methodology 
when used in the early stages of learning, and 
the positive effects on learners’ later educational 
and vocational careers.
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Teaching - CLIL in Primary Education

I Introduction

It is widely known that the younger you start 
learning a foreign language, the easier it is.

Young children enjoy learning new words. 
Knowing what objects are called in a foreign 
language makes them feel more grown-up. For 
teachers it is easy to create a learning envi-
ronment that is conducive to joyful learning. A 
song can be used to introduce new words, with 
the children singing along, clapping their hands 
or stamping their feet to help them memorise 
the melody. This type of learning is child-cen-
tred, stress-free and puts the emphasis on 
the children’s joy at their success. When the 
words are later used in other contexts to carry 
out meaningful activities they assume even 
greater significance.
The following examples show how this can be 
done:

A song develops interest and curiosity in 
words. This song is about plants and trees in 
autumn. The autumn wind blows the leaves 
off the tree, the branches sway in the wind. 
Music, movement and rhythm help children 

to remember words and their meanings. The 
groundwork for a first biology class in primary 
school has been laid. What is more, learning the 
“specialist language” of biology has been a 
joy-filled voyage of discovery for the children.

Children create a new home for their plants. 
The pots are labelled, filled with soil, the seed-
lings are planted and watered. Care instructions 
have to be written to ensure that all plants are 
properly looked after, even if one of the children 
has to miss school, perhaps due to illness. This is 
also a task that gives strength. Although com-
pleted in a foreign language, the assignment is 
not perceived as a tiresome chore but as an op-
portunity.
The high point of the course comes at the end 
of the school year when the children perform a 
play with song and music in which animals and 
plants are the protagonists. Every child has a 
role, every child has memorised the important 
lines he or she will contribute to ensure the suc-
cess of the play. When, at the end of the play, 
thunderous applause erupts from the parents 
acknowledging the children’s learning achieve-
ments, it becomes clear that CLIL has paid off 
and successfully introduced pupils to the target 
language using a child-centred methodology.
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II Some tips for an easy start:

Other topics for the first primary school years: 
 
•	 Creating a German-speaking environment in the classroom:  

Creation of a garden, notice-board, list of classroom chores, birthday calendar, staying overnight 
in the school  

•	 Rituals:  
Conversation circle, announcement of dates, celebration of birthdays, experiencing seasons 

•	 Learning of new words experienced through all senses:  
Adjectives with nuts, verbs with leaves, nouns with dressing-up, articles with music 

•	 Learning to read and write: 
Phonemic signs, writing on posters, writing of letters, the first book in German  

•	 Specialist language with music and movement: 
Calculations using music and movement, creation of a 1000 bead chain

Teaching - CLIL in Primary Education
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...and allows you to: 

•	 post comments in the CLIL-LOTE virtual seminar room and interact with the CLS team and 
other experts world-wide 

•	 get in touch with primary school teachers around the globe who use CLIL(-LOTE) for an ex-
change of ideas and cooperation 

•	 upload further information, materials, real-life case studies etc. related to CLIL-LOTE in pri-
mary education

Videos showing the use of CLIL in primary school

Interviews with teachers presenting CLIL methodologies for primary 
school and suggestions for interaction in the CLIL classroom

III The CLS-Portal provides the following materials:

Experts discussing issues concerning the development of CLIL, e.g. 
the integration of language and content at primary level

Examples illustrating age and target group specific methodologies 
and materials

http://clil-lote-start.uta.fi
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Teaching - CLIL in Secondary Education

I Introduction

Secondary education plays an important role 
in determining the qualifications pupils obtain, 
their readiness to enter higher education and 
training, and their careers. Studies have shown 
that enjoyment of a subject and a positive rela-
tionship with teachers both have a significant 
effect on pupils’ choice of higher-education pro-
gramme and career. If pupils can use a language 
other than their native tongue to learn and dis-
cuss subject-specific content, they acquire skills 
which are important for their future in a world 
which offers ever more opportunities. 

At secondary level, CLIL can make a major con-
tribution by
•	 encouraging pupils to actively engage with 

the subject and the language
•	 enabling pupils to acquire the strategies 

and tools that support text comprehen-
sion and production

•	 allowing them to develop flexibility and 

adaptability, making it easier for them to 
study or work in a different language area.

The following example illustrates how this can 
be achieved:

When models are built in the CLIL classroom, 
pupils need to understand and apply the laws 
of leverage, and this in the “CLIL language”. 
For this, they will want to be able to read phys-
ics textbooks, they will need to have access to 
worksheets or be able to do research on the web. 
All these activities ensure that physics, which is 
not always pupils’ favourite subject, is fun 
and enjoyed by boys AND girls.
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The introduction of complicated specialist 
terms in a foreign language is easier when il-
lustrations are used. These semantic islands 
facilitate communication and team activities, 
supporting in this example the construction of a 

football robot. An important motivational factor 
is the competition at the end of the course. Will 
my robot beat my classmates’ robots?
A particularly effective incentive is the successful 
presentation of one’s own product before an ap-
preciative jury. A model car produced from scrap 
material which can carry one kilo of sugar over a 
distance of five meters and up a one-meter high 
ramp –  that is CLIL in its most advanced form. 
The rules of the game that apply here are the 
same as those which pupils will encounter 
later in their jobs. They have to complete an 
assignment under deadline pressure, com-
municate and apply specialist knowledge, 
hone their team and presentation skills. The 
foundation for these skills can be developed and 
applied in the CLIL classroom by teachers who 
are keen to try the approach and acquire the 
skills to teach CLIL.
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II Some tips for an easy start:

•	 Always start from the pupils’ perspective. What are they interested in? 

•	 Create opportunities for the integrated use of content and language. 

•	 The final product integrates language and content; it can be a talk, a film, a poster, an interview, 
a mind map, a dialogue, a quiz, an experiment etc. 

•	 These products need to be seen, watched, listened to, perceived by others, by classmates, 
teachers, parents or other pupils. 

•	 Use textbooks and texts written in the second language. These only become too challenging 
if pupils do not learn how to work efficiently with them.. 

•	 Specialist terms play a key role in subject texts. Usually, these are nouns which act like sign-
posts guiding pupils towards understanding.    

•	 Show pupils strategies for decoding texts, such as paraphrasing exercises, lexical derivation 
rules, the meaning of pre- and suffixes, etc. 

•	 Introduce your three favourite methods and explain why you feel these are important. 

•	 When grading subject tests, class work and oral exercises, make sure you also include the 
quality of the language in your assessment; award, for example, extra points for good 
language use. 

•	 Create opportunities for communication about the subject in the second language in every 
lesson. Pupils can for example be asked to discuss in pairs which aspects of the lesson they felt 
were most important, providing arguments to support their views. This does not take up much 
time, but brings major benefits. 

Teaching - CLIL in Secondary Education
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III The CLS-Portal provides the following materials: 

Annotated examples of learning strategies and working methods in CLIL 
(Secondary Level) 

Videos showing the application of CLIL at secondary level

Experts explaining the possible applications and benefits of ICT in CLIL 
teaching

Videos illustrating organisational preparations and the choice of 
methodologies for CLIL at secondary level 

…and allows you to:  
•	 post comments in the CLIL-LOTE virtual seminar room and interact with the CLS team and 

other experts world-wide
•	 get in touch with secondary school teachers around the globe who use CLIL(-LOTE) for an 

exchange of ideas and cooperation
•	 upload further information, materials, real-life case studies etc. related to CLIL-LOTE in 

secondary education.

http://clil-lote-start.uta.fi
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I Introduction

Teachers who want to teach subject content in 
a language that is not the pupils’ first language 
need to have a number of special skills and 
competences. These are virtually impossible to 
acquire without specific training. It is therefore 
important that universities create programmes 
for the training of CLIL teachers. Before a 
meaningful curriculum can be designed, how-
ever, it is essential to define which skills and 
competences future CLIL teachers will need to 
be equipped with.
These include e.g.:

•	 knowledge of the psychological aspects of 
bi- and plurilingualism

•	 subject-related second language skills
•	 knowledge of a wide range of methodolo-

gies for the teaching of subject content and 
the second language

•	 the ability to find teaching materials in the 
second language and adapt them for use in 
the CLIL classroom

•	 readiness to plan and undertake a training 
placement

The integration of theory and practise is fun-
damental to the success of CLIL training. Trainee 
teachers need to undertake practical training 
ranging from observation in CLIL classes, 
training sessions at university, the teaching 
of CLIL classes to training placements in a 
school in the target-language country.

Initial CLIL Teacher Education
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II Some tips for an easy start:

•	 Plan and design a coherent CLIL curriculum (e.g. as a diploma programme).  
 

•	 Use an integrated bilingual subject teaching methodology which provides the conceptual 
foundation for CLIL.  
 

•	 Plan and organise training placements and include schools likely to offer training place-
ments in the curriculum development process.  
 

•	 Organise blocked placements, preferably in schools that have introduced CLIL pro-
grammes. 
 

•	 Include project work that requires collaboration between students and pupils, and ensure 
close and regular cooperation between the university and the participating schools. 
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III The CLS-Portal provides the following materials:

...and allows you to:
•	 post comments in the CLIL-LOTE virtual seminar room and interact with the CLS team and 

other experts world-wide
•	 get in touch with university teachers involved in CLIL(-LOTE) initial teacher education for an 

exchange of ideas and cooperation
•	 upload further information, materials, real-life case studies etc. related to CLIL-LOTE initial 

teacher education. 

A model curriculum for a CLIL diploma course

Examples illustrating the design and organisation of training placements

Interviews with trainee teachers discussing their CLIL course 

Links to international projects providing support for CLIL pro-
grammes 

Initial CLIL Teacher Education

http://clil-lote-start.uta.fi
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In-Service CLIL Teacher Education

I Introduction

How can you empower teachers to become 
successful CLIL teachers?  

The main prerequisite is committed subject 
teachers who feel confident of their subject mat-
ter and are experts in their subject’s specialist 
language, teaching methodologies and sylla-
bus. If they can develop into “development aid 
workers” with language awareness through 
effective in-service training, they will later also 
be able to help their pupils acquire appropri-
ate (subject-specific) language strategies, 
consolidate and further develop (teaching 
and learning) methods and place oral and 
written communication at the centre of their 
teaching. In a nutshell: The underlying principle 
of CLIL is that not only can subject teachers com-
municate in the target language but that they 
know how to enable their pupils to develop 
language awareness.

The main aspects for successful in-service CLIL 
teacher education include:
•	 language work, in particular strategies for 

text comprehension and vocabulary acqui-
sition

•	 development of methods for the integra-
tion of content and language learning 

•	 teaching and content-sensitive language 
learning

The following example illustrates how this can 
be done:

In the acronym CLIL, C (Content) comes first; 
in In-Service CLIL Teacher Education it is the 
subject content which is the primary focus. 
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The fundamental resources for CLIL lessons are 
therefore textbooks with texts, pictures and ref-
erences. What strategies do pupils need to be 
able understand the information, and how can 
teachers help them acquire the necessary com-
petences and skills? In-service training gives 
teachers the chance to recognise the potential 
of CLIL methods and apply them in their own 
classroom.

„All theory is grey“, Goethe stated. Applying 
Goethe’s aphorism to in-service teacher educa-
tion, the conclusion is that  teachers must them-
selves experience the teaching approach 
that they will later employ in the classroom. In 
our example, mathematics teachers are playing 
dominoes with bricks showing specialist terms 

instead of dots. This allows them to assess the 
effect of the game on the learners, to predict 
how long it takes to play it and to evaluate the 
benefits.

Once everything has been duly considered, the 
lesson plan can be drawn up. All participants 
are informed of the aims of the next class, the 
methodologies which are to be applied and 
the various teaching stages. As the lesson plan 
is formulated, its aims and underlying principles 
are subjected to a final scrutiny. This is also done 
in groups, since the achievements of the team 
as a whole are usually better than the sum of 
its parts. When teachers experience this them-
selves they are more likely to introduce group 
work in their teaching.

In-Service CLIL Teacher Education
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II Some tips for an easy start:

•	 In-service teacher education is of concern to schools, parents and education authorities. The sup-
port of all stakeholders is important if CLIL is to be a successful. To gain their acceptance and 
commitment in-service teacher training needs to be preceded by an intensive information and 
communication campaign, including open days, letters, newspaper articles, parents’ evenings 
and presentations in nursery schools and pre-schools. 

•	 Decision-makers such as the head teachers often know surprisingly little about CLIL, its specific 
characteristics and benefits. However, they decide whether or not CLIL should be introduced in 
their schools and teachers be granted leave to attend in-service training. Start by convincing 
them of the advantages of CLIL, talk to them, invite them to further education courses, 
organise joint conferences, projects and offer support.

•	 When you organise conferences or training courses, invite successful former students who now 
use the CLIL language in their jobs. They are living proof of the benefits of the approach and the 
fact that CLIL is worth the investment.

•	 Every in-service teacher education course needs to start with a close examination of current 
professional practice, namely classroom observation or a classroom observation video. When 
the aims and objectives have been clarified and pupils’ needs identified, it is possible to deter-
mine what has to be done and how a pupil-centred approach can be adopted.

•	 Classroom observation provides the nexus between academia and the classroom and en-
courages reflection about teaching theory, practice and one’s own approach. It helps avoid 
exaggerated expectations, particularly after a hefty dose of theoretical input. Classroom observa-
tion also has a motivational effect when in-service training content can later be incorporated into 
lesson planning. 

•	 Theoretical knowledge is put to the test in classroom practise. After the definition of aims and 
objectives and selection of teaching methodologies, the next stage is lesson planning. Teachers 
who know that their lesson plans will be subjected to a stringent practise test, show complete 
commitment to the task.

•	 Work in groups facilitates lesson planning and makes it more effective. When ideas and pro-
posals are examined and commented on by all group members, all involved derive maximum 
benefits.

•	 The final test of whether aims, methods and language activities have been correctly planned is 
their implementation in the classroom.

•	 Good teaching needs evaluating. Only if we critically examine the final results and what was or 
was not achieved, can we offer suggestions for improvement.

•	 Evaluation needs students’ feedback, first of all written and anonymous, then face-to-face 
feedback, to enable the improved adaptation of the teaching methodologies to classroom needs.
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…and allows you to: 
 
•	 post comments in the CLIL-LOTE virtual seminar room and interact with the CLS team and 

other experts world-wide
•	 get in touch with people engaged in in-service teacher education who use CLIL(-LOTE) for an 

exchange of ideas and cooperation
•	 upload further information, materials, real-life case studies etc. related to CLIL-LOTE related 

to in-service teacher education

III The CLS-Portal provides the following materials:

Interviews illustrating the organisation and implementation of in-service 
CLIL training courses, including the integration of content and language, 
and cooperation between subject and language teachers

Videos exemplifying the underlying principles of CLIL teaching to be 
used in in-service teacher education

Interviews with parents and children in schools which have introduced 
CLIL, which can be shown in in-service teacher education courses or at 
parents’ evenings

Suggestions for the structuring of in-service CLIL teacher education 
courses and example materials

http://clil-lote-start.uta.fi

In-Service CLIL Teacher Education
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Research and Development

For CLIL to be successful, systematic research 
and development are essential. Experience 
has shown that action research has significant 
benefits for, and is often even the foundation 
of, target-focussed quality assurance and the 
continuous development of teaching method-
ologies. Ideally, therefore, all efforts aimed at 
further developing CLIL are based on empirical 
research.

This section provides an overview of past, pre-
sent and future research projects as well as in-
formation about how you and your institution 
can become involved in CLIL.
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I Introduction

Efficient quality assurance and development in 
education would be unthinkable without in-
depth research. Because of its multi-dimension-
ality, CLIL represents a fascinating research 
field. Amongst the research topics that have tra-
ditionally been studied are:
•	 the acquisition and further development of 

the first language 
•	 second-language acquisition
•	 acquisition of subject knowledge
•	 acquisition of intercultural skills 
•	 learning to learn, developing appropriate 

learning strategies
•	 practical application of the acquired com-

petences and skills, namely subject content, 
language and intercultural skills and com-
petences

Long-term action research has always been the 
preferred research method for language immer-
sion programmes, on which the CLIL approach 
is based. Only now is such methodology being 
applied also to CLIL, particularly in languages 
other than English.

With European education policy increasingly 
recognising CLIL as one of the most promising 
educational approaches for the future, the 
greater focus on multilingualism of the indi-
vidual and intercultural skills, and a growing 
number of schools introducing CLIL, there is 
also a more urgent need for systematic action 
research to investigate CLIL and its uses in 
various languages.  

Research
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II Some tips for an easy start:

•	 Check links to sites providing information about the evolution of research into language im-
mersion and CLIL methodologies:
•	 CARLA –Immersion Education and Research (available in English only)
•	 CLIL for German as the non-native classroom language (available in various languages) 

•	 Check links to sites offering information about different institutions providing funding for 
CLIL research:
•	 European and international level:

•	 ERC: European Research Council
•	 EU Seventh Framework Programme

•	 State-level funding (examples):
•	 Academy of Finland
•	 Deutsche Forschungsgemeinschaft
•	 Forskningsrådet (The Research Council of Norway)
•	 Fundação para a Ciência e Tecnologia

•	 Check networks providing information about CLIL and language immersion research and Ger-
man as a Foreign Language:
•	 CLIL-Research Network (CLIL-ReN)
•	 CLIL-Cascade Network (CCN)
•	 APEPS – Arbeitsgemeinschaft zur Förderung des mehrsprachigen Unterrichts
•	 European Network for German as a Foreign Language (Europäisches DaF-Netzwerk)

•	 Obtain a comprehensive overview of existing research projects and results before drawing 
up your research proposal. 

•	 Contact your primary target and reference groups in the early stages of the project and try to 
include them in the project planning phase.

•	 Define your research objectives as concretely and precisely as possible, enabling you to 
maintain an overview of and present your research to a diverse target audience in a com-
prehensible form.

•	 Ensure maximum transparency in your research, present your (preliminary) results regu-
larly and aim for optimum dissemination.
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...and allows you to:

•	 post comments in the CLIL-LOTE virtual seminar room and interact with the CLS team and 
other experts world-wide

•	 get in touch with colleagues around the globe who are involved in CLIL research   
•	 upload further information, materials, real-life case studies etc. related to CLIL-LOTE re-

search projects (focus: German as a working and target language)

III The CLS-Portal provides the following materials:

Examples of, and video presentations for, past and present research 
projects (focus: German as CLIL language) 

Relevant international journals and information platforms 

Proposals and discussion forums for new research projects, themes 
and collaboration (e.g. use of computer simulations in CLIL research)

Research

http://clil-lote-start.uta.fi

Development
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I Introduction

Numerous projects aimed at the further de-
velopment of CLIL are currently underway in 
Europe which draw on CLIL practitioners’ 
classroom experience and available research 
outcomes. At European level, these are typically 
transnational cooperation projects within the 
framework of research programmes organised 
by the European Commission, the Council of 
Europe / European Centre for Modern Lan-
guages. At the national or regional level, such 
projects usually form part of action programmes 
coordinated by ministries of education or edu-
cation agencies, local education authorities, 
or universities specialising in CLIL research. 

Language-specific development projects are 
commonly financed and coordinated by institu-
tions which have as their primary remit the pro-
motion of the language in question. In the case 
of German this would be the Goethe Institute 
and the Zentralstelle für das Auslandsschul-
wesen des Bundesverwaltungsamtes.
A characteristic feature of language-specific 

national development projects is that they re-
flect regional and local needs, thereby fitting the 
aims and objectives of the wider European CLIL 
environment with its emphasis on diversity. The 
results of development projects so far show that 
local and regional developments can significant-
ly benefit both from the efficient use of local 
focus groups and transnational networks. 

Development
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II Some tips for an easy start:

•	 Check links providing an overview of key development projects on language immersion and 
CLIL teaching coordinated by:
•	 the European Commission
•	 the European Centre for Modern Languages (ECML)
•	 CLIL Cascade Network
•	 CLIL and German as a Foreign Language

•	 Check information about European institutions funding CLIL development projects, including: 
•	 the European Commission
•	 the Council of Europe / European Centre for Modern Languages
•	 the Nordic Council of Ministers (e.g. Nordplus Horizontal)

•	 Check information about key institutions and networks working for the development of CLIL 
in German:
•	 Zentralstelle für das Auslandsschulwesen, Bundesverwaltungsamt
•	 Goethe Institute
•	 European Network for German as a Foreign Language (Europäisches Netzwerk Deutsch als 

Fremdsprache)

•	 Find out about international initiatives and programmes aimed at the development of CLIL-
focused teaching and certification, e.g.:
•	 Blended Learning – Initial and In-Service education programme Schule im Wandel
•	 Common Constitution and Language Learning (CCLL) – Citizenship Education through 

CLIL
•	 The CertiLingua Label of Excellence for plurilingual, European and international compe-

tences

Development
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... and allows you to:

•	 post comments in the CLIL-LOTE virtual seminar room and interact with the CLS team and 
other experts world-wide 

•	 get in touch with colleagues around the globe who are engaged in CLIL development pro-
jects for an exchange of ideas and cooperation

•	 upload further information, materials, real-life case studies etc. related to CLIL-LOTE devel-
opment projects (focus: German as target and working language)

III The CLS Portal provides the following materials:

A European CLILiG-Gallery (Content and Language Integrated 
Learning in German) with video presentations illustrating the plan-
ning and implementation of development projects for German-
language CLIL teaching in Europe

Innovative ICT applications to support the development of CLIL

CLILiG on film: Video documenting the first international survey 
assessing the situation of CLILiG in Europe

Examples of, and video presentations for, practice-focused CLIL 
development projects: Research design and objectives, materials, 
projects, teaching ideas

Conference proceedings, e.g. Curriculum Linguae, the concluding 
conference of the CLILiG survey 2005-2008

Presentations by experts on CLIL and its place in schools and 
relevance for the overall school development

http://clil-lote-start.uta.fi
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I Introduction

As the number of schools piloting CLIL teach-
ing has increased, so too have efforts to estab-
lish systematic networking and cooperation 
between the different actors and institutions 
involved in the development of CLIL. The ad-
vocacy of CLIL in European language education 
policy has facilitated the establishment of both 

multi-disciplinary and subject-specific coop-
eration networks dedicated to integrate con-
tent and language learning at European level. 
Similar networks have also emerged at national 
and regional level.

Cooperation
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II Some tips for an easy start:

•	 Find out about existing networks dedicated to language immersion and CLIL in your country 
or region. 
 

•	 Find out about existing transnational cooperation platforms and networks which provide 
information about areas of CLIL which are of particular relevance to you. 
 

•	 Find out about possibilities to join, support and further develop existing networks. 
 

•	 Publicise your interest in cooperation in e.g. research and development projects using mail-
ing lists, cooperation platforms, news letters, publications, etc. 
 

•	 Actively participate in events organised by cooperation networks or meetings aimed at estab-
lishing or further developing such networks. 
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...and allows you to:

•	 post comments in the CLIL-LOTE virtual seminar room and interact with the CLS team and 
other experts world-wide

•	 get in touch with colleagues engaged in CLIL cooperation and networking projects (em-
phasis: LOTE, particularly with German as target language) for an exchange of ideas and 
cooperation

•	 upload further information, materials, real-life case studies etc. related to CLIL-LOTE etc. to 
support CLIL networks (focus: CLIL in German)

III The CLS Portal provides the following materials:

Examples for international CLIL (in particular, CLIL in German) 
cooperation projects and events 

National and Regional CLIL networks, their activities, remit and 
organisation

Reports and presentations on international cooperative ventures in 
CLIL (in particular, CLIL in German)

Cooperation

http://clil-lote-start.uta.fi
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“A model car produced from scrap material which can carry one kilo of 
sugar over a distance of five metres and up a one-metre high ramp, that is 
CLIL in its most advanced form.“

“The underlying principle of CLIL is that not only can subject 
teachers communicate in the target language but that they know 
how to enable their pupils to develop language awareness.”

“In the acronym CLIL, C (Content) comes first; in In-Service CLIL 
Teacher Education it is the subject content which is the primary 
focus. “

“Because of its multi-dimensionality, CLIL represents a fascinating research 
field.“

“A characteristic feature of language-specific national development pro-
jects is that they reflect regional and local needs, thereby fitting the aims 
and objectives of the wider European CLIL environment with its emphasis 
on diversity.“

The Council of Europe has 47 member states, covering virtually the entire continent of Europe. It
seeks to develop common democratic and legal principles based on the European Convention on
Human Rights and other reference texts on the protection of individuals. Ever since it was founded in
1949, in the aftermath of the second world war, the Council of Europe has symbolised reconciliation.

http://clil-lote-start.uta.fi

http://www.coe.int

http://rule.uta.fi


