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Building bridges between languages:  

A scenario for developing didactic and pedagogical competences for 
pluralistic approaches 

 
Document for teacher educators 

 
Sequence developed by Edith Cognigni, Martina di Febo, Francesca Vitrone (University of Macerata, Italy), members of the project network. 

 
 
Introduction 
 
The sequence is for in-service teachers of a foreign language in lower-secondary school (age 11-14). It is meant as a collaborative workshop to 
be done in small groups after an introductory class on pluralistic approaches. The scenario has been designed for teachers of different European 
languages (e.g. French, Spanish, English... ) but it could also be used with groups of teachers of the same foreign language. 
It aims at getting teachers to critically analyse their own approach to teaching so as to bring out and enhance their classroom practice in line with  
puralistic approaches and thus develop their repertoires in this field. By sharing their own teaching practices and opinions, participants are 
gradually guided to discover and enhance the potential of an Integrated Didactic Approach (IDA) in the teaching of a foreign language in a 
multilingual classroom, then to evaluate the impact of pluralistic approaches on their teaching environment. 
It is designed to take a total of 4 hours when carried out online, partly in synchronous mode (2 hours) and partly in asynchronous mode (2 hours). 
It can be adapted to be carried out in hybrid mode (2 hours face-to-face + 2 hours online) or as a totally face to face workshop. 
After a brief introduction, participants work mainly in small groups following the guidelines and noting down their considerations in a shared 
document (see the handout for participants). 
 

https://creativecommons.org/licenses/by-nc-nd/4.0/
http://www.ecml.at/pluralisticteachercompetences


2 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
  

Targeted competences 
Dimension 5 

 
●  Competence in using pluralistic approaches in ways that are suited 

to the teaching context and the learning objectives. 5.2-a 
● Competence in reflecting on the effects of the use of pluralistic approaches 

on learner development, and in taking this into account to inform one’s 
practice. 5.4-a 

● Competence in critically analysing how the various learning 
activities one uses contribute to the development of plurilingual and 
intercultural education 5.4- b 
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Scenario 
Reminder: The scenarios provide an overview of the sequence and highlight some of the possible alternatives. 
 

Steps Aims Tasks Remarks 
I. Introduction to the workshop (in 
plenary) 
Estimated time: 15’ 

To introduce the participants to the 
workshop’s rationale and 
structure. 

 The workshop can be conducted 
online by using a collaborative 
platform 

II. The Integrated Didactic 
Approach: features, objectives, 
potential (in small group) 
Estimated time: 30’ 

To stimulate reflection:  
- on one’s own teaching  
-  on the potential of the IDA in 

one’s own teaching context. 

In small groups,   
o Guided analysis of an activity based on the IDA taken 

from L’italien à partir de l’espagnol. Les 8 
incontournables pour communiquer (Vega Llorente 
Pinto, 2012; FREPA database), which contains 
explanations for the teacher and a sample activity for 
learners of a Romance language. 
 

o Comparison of a sample activity with a description of 
its main features and objectives. 

 

The activity analysed is meant for 
teachers of Italian to French-
speaking learners but can be used 
as a sample activity for any 
teacher of a Romance language.  
 
The translation into English is 
provided at the end of the 
handout for participants. 
 
Alternative: 
 
The activity was designed for an 
online environment by using a 
shared document and break-out 
rooms where applicable, but it 
can be done as a face-to-face 
activity as well.  

III. Reflection on the different 
categorizations of reality implied by 
school languages (in small groups) 
Estimated time: 30’ 

To stimulate reflection on  
- the categorization processes 

and on the representations of 
reality conveyed by the verb 
tenses of the learners’ L1 and 
of a given FL. 

- the value of L1 as a resource 
for the learning of the English 
present tenses (present 

A) Guided reading and discussion of the introduction of 
another teaching resource (Quand un égal deux: les 
deux presents, Audin 2005; cf. FREPA database 

 
B) Discussion of concrete examples taken from 

participants’ teaching experiences 

The translation into  English is 
provided at the end of the 
handout for participants. 

https://carap.ecml.at/Portals/11/documents/CARAP-documents/Intdid/12_italien_espagnol_DidInt12.doc
https://carap.ecml.at/Portals/11/documents/CARAP-documents/Intdid/4_Ididac_les_deux_presents.pdf
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Steps Aims Tasks Remarks 
simple, be + -ing form) by 
Romance-language speakers. 

To facilitate the sharing of 
opinions and teaching experiences 
related to the different 
conceptualizations of reality 
implied by school languages. 

IV. Reinforcing learners’ awareness 
of similarities and differences 
between the verb systems of their 
L1 and of a given FL (in small 
groups) 

 

To facilitate the development of 
competences in stimulating 
learners’ deeper understanding of 
the verb system of their first 
language so as to facilitate their 
access to that of the target 
language. 
 
To facilitate the development of 
competences in raising learners’ 
awareness about the different uses 
of verb structures in their L1 and in 
a given FL, even though they look 
similar. 
 
To stimulate reflection on how 
learners’ and teacher’s roles 
change in such activities. 

A) Reading and analysis of another excerpt (section 
“Mise en œuvre d’une séquence 
d’enseignement”) and of a sample activity. 

 
 
 
 
 
 
 

B) Guided discussion on both the learner’s and 
teacher’s roles in such activities, and comparison 
with their current approach to teaching. 

 

Alternative: the excerpt and the 
activity concern the functions of 
present tense in French as an L1. 
The translation of part of the text 
is provided at the end of the 
handout for participants. 
 However, the activity can also be 
used with teachers whose 
learners are speakers of other 
Romance languages, by asking 
them to reflect on possible 
different functions implied by 
their learners’ L1. 

V. Implementation of the 
Integrated Didactic Approach in the 
teaching of a FL in multilingual 
environments (in small group) 
Estimated time: 15’ 
 

To raise awareness of and 
stimulate reflection on the 
potential of the IDA in the teaching 
of a foreign language in 
multilingual classrooms. 

Guided reflection on and discussion of the role of the two 
activities analysed in a multilingual teaching 
environment.  
 

 

VI. Evaluation of the impact of 
pluralistic approaches in one's own 
teaching context (individual) 
Estimated time: 30’ 

To elicit the knowledge about 
pluralistic approaches by 
evaluating their impact in one's 
own teaching context. 

Individual written reflection 
A) Analysis of another activity taken from the 

Project ConBat + (A Healthy Diet, author: Petri 

The task is designed for individual 
work in asynchronous mode.  
The activity is briefly shown 
during the workshop and then 

https://conbat.ecml.at/TrainingKit/DidacticUnits/Ahealthydiet/tabid/2680/language/en-GB/Default.aspx
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Steps Aims Tasks Remarks 
  

To facilitate the development of 
knowledge about pluralistic 
approaches and competence in 
analysing a plurilingual activity.  
 
To stimulate cooperation with 
teachers of other disciplines in the 
school through plurilingual and 
content-based activities. 

 

Vuorinen) and reflection on which pluralistic 
approach it can be traced back to.  

B) Reflection on how to improve the activity to 
further enhance the use of languages in their 
classroom(s) and, possibly, to stimulate 
collaboration with teachers of other languages 
(language of schooling, foreign languages, home 
languages,  etc.) or school subjects. 

sent individually to each 
participant (e.g., by email or by 
Google Classroom). 
If  participants work in the same 
context, they could do the 
activity in pairs or small groups. 

VII. Evaluation of teaching 
materials based on pluralistic 
approaches from the point of view 
of one’s own learners’ needs 
(individual) 
Estimated time: 1h 

 

To facilitate the development of 
competences in evaluating the 
potential and critical issues of 
teaching materials based on 
pluralistic approaches given one's 
own teaching context. 
To facilitate the identification of 
possible adaptations to tailor a 
plurilingual activity to the needs of 
one's own learners. 

 

A) Individual analysis and selection of activities for 
one’s own context. Materials taken from the 
ConBat+ Project and the FREPA database (1. 
Explorers; 2. If you want peace; 3.   Le lingue: 
origine delle parole, prestiti e calchi)  

 
B) Reflection on how to adapt materials to their 

context and their learners’ needs.  
 

Alternative: You can select 
different teaching materials from 
the two databases so as to 
better respond to the specific 
needs of the participants’ 
teaching contexts (e.g., age of 
the target learners, educational 
objectives, languages involved, 
focus on a specific pluralistic 
approach…). 

VIII. Reflection on action and 
prospective teaching in line with 
pluralistic approaches (individual) 
Estimated time: 30’ 

 

To develop competences in 
analysing and reflecting on one’s 
own teaching and strategies to 
embrace a pluralistic approach.  
To develop competences in 
reflecting on one’s own practice by 
identifying areas of insecurity in 
implementing pluralistic 
approaches. 
To empower teachers to adopt 
pluralistic approaches in their 
classes.   

A) Individual reflection on their teaching in relation 
to pluralistic approaches by filling out a Reflective 
tool concerning: 
- their general attitudes towards learners’ 

languages and cultures. 
- plurilingual/pluricultural aspects of their 

communication and teaching. 
 

B) Reflection on their current and future teaching 
and teaching strategies based on the above 
aspects. 

The Reflective tool used here is 
adapted from Section 1 
(Reflection in Action) of the 
original version proposed by M. 
Karjagdiu Çolak, K. Puig i 
Planella, A. Vrettou. 

https://conbat.ecml.at/TrainingKit/DidacticUnits/Explorers/tabid/2728/language/en-GB/Default.aspx
https://carap.ecml.at/Database/tabid/2313/Languages/eng/Levels/S1/OrderBy/Title/PageSize/20/language/en-GB/Default.aspx
https://carap.ecml.at/Database/tabid/2313/Themes/bor/Levels/S1/OrderBy/Title/PageSize/20/language/en-GB/Default.aspx
https://carap.ecml.at/Database/tabid/2313/Themes/bor/Levels/S1/OrderBy/Title/PageSize/20/language/en-GB/Default.aspx
https://www.ecml.at/Portals/1/6MTP/project-gerber/documents/s%C3%A9quences/5/Seq_Dim_5_Building_bridges_annexe_1_EN_6.12.23_KS.pdf
https://www.ecml.at/Portals/1/6MTP/project-gerber/documents/s%C3%A9quences/5/Seq_Dim_5_Building_bridges_annexe_1_EN_6.12.23_KS.pdf
undefined:%20reflextion_doc3
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Tasks 
 

N.B.: To make it easier for teacher educators to relate the information given here with the tasks proposed to the participants, the rounded boxes provide 
a quick overview of the tasks as they appear in the document intended for them. 

 
 
I. Introduction, and II. The Integrated Didactic Approach (IDA): features, objectives, potential (in small groups) 
 
After having explained the rationale and the structure of the workshop and formed 
groups, engage the participants in reflection on their own approach to teaching through 
collaborative analysis of an activity based on the IDA, which contains explanations for the 
teacher and a sample activity for learners of a Romance language. 
 
 
 
 
 
 
 
Questions are provided to guide participants’ reflection.  
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Then get the participants to reflect on the potential of 
the IDA in their own teaching context by comparing a 
sample activity with a description of its main features 
and objectives. 
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III. Reflection on the different categorizations of reality implied by 
school languages (in small groups) 
 

A) Invite participants to read the introduction to another piece of teaching 
material (“Quand un égal deux: les deux presents”, Audin 2005; cf. FREPA 
database), to stimulate reflection on the value of L1 as a resource  for the 
learning of the English present tenses (present simple, be + -ing form) by 
Romance-language speakers. 

 
 
 
 
 
 
 
 
 
 

B)  Get participants to discuss whether they agree or not with the 
following paragraphs in the text (to be found online) and whether 
they have ever experienced comparable teaching situations. 

 
 
 
 
 
 
 
 

C) Ask them to share concrete examples taken from their teaching 
experiences and to justify their choices. 

 
 
 
 

https://carap.ecml.at/Portals/11/documents/CARAP-documents/Intdid/4_Ididac_les_deux_presents.pdf
https://carap.ecml.at/Portals/11/documents/CARAP-documents/Intdid/4_Ididac_les_deux_presents.pdf
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IV. Raising learners’ awareness about similarities and differences between the verb systems of their L1 and of a given FL (in small 
groups) 
 

A) Invite participants to read another excerpt from the same text (section “Mise en œuvre d’une séquence d’enseignement”) and a sample activity, 
which are useful for eliciting the different functions of the present tense in the learners’ L1.  
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B) Ask participants to reflect on both the 
learner’s and the teacher’s roles in such 
activities, thus stimulating a comparison with 
their current teaching practices.  

 
 

 
 
V. Implementation of the Integrated Didactic Approach in the teaching of a FL in multilingual environments (in small groups) 
 
Ask participants to reflect on the uses of the two activities analysed in a multilingual teaching environment by taking positions on a series of given statements.  The multiple-
choice question aims at encouraging discussion among the participants and between them and the teacher educator to better clarify what the main aspects of IDA are and 
its possible advantages in a multilingual classroom.  

 
 

Get them to negotiate a shared answer among the  
 choices offered or to add another explanation of their own. 
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VI. Evaluation of the impact of pluralistic approaches in one's own teaching context (individual) 
 
 
Get participants to work independently and  
 

A) reflect on the work done during the workshop, noting briefly 
at least one aspect of the materials examined that 
particularly struck them. 

 
 
 
 

 
 
 
 
 
 
 
 
B) Ask them to analyse another activity taken from the ConBat Project + (A Healthy Diet, author: Petri 
Vuorinen), and to reflect on which pluralistic approach it can be traced back to.  
 
 
 
 
 
 
 
 
 
 
 
 

https://conbat.ecml.at/TrainingKit/DidacticUnits/Ahealthydiet/tabid/2680/language/en-GB/Default.aspx
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C)  Ask them to indicate at least one way of improving the 
activity to further enhance the use of the languages of their 
classroom(s) and, possibly, to stimulate collaboration with 
teachers of other languages (language of schooling, foreign 
languages, etc.) or school subjects. 
 

 
 
 
 
 
VII. Evaluation of teaching materials based on pluralistic 
approaches in relation to one’s own learners’ needs 
(individual) 
 
 

A) Get participants to select one out of 3 teaching examples of materials 
taken from the ConBat+ Project and the FREPA database (1. Explorers; 
2. If you want peace; 3.   Le lingue: origine delle parole, prestiti e calchi) 
which they consider of particular interest for their teaching context.  

 
 
 
 
 

B) Ask them to reflect on any adjustments to be made in order to tailor 
the activity to their learners’ needs, on its strengths and possible 
limitations as regards its implementation in their teaching context. 

 
 
 

https://conbat.ecml.at/TrainingKit/DidacticUnits/Explorers/tabid/2728/language/en-GB/Default.aspx
https://carap.ecml.at/Database/tabid/2313/Languages/eng/Levels/S1/OrderBy/Title/PageSize/20/language/en-GB/Default.aspx
https://carap.ecml.at/Database/tabid/2313/Themes/bor/Levels/S1/OrderBy/Title/PageSize/20/language/en-GB/Default.aspx
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VIII. Reflection on action and their future teaching based on pluralistic approaches (individual) 
 
 

C) Invite participants to reflect individually on aspects of their teaching which are based on pluralistic approaches by filling out a tool for reflection concerning: 
- their general attitudes towards learners’ own languages and cultures. 
- their communicative and teaching practices from a plurilingual/pluricultural perspective. 

 
 
 
Ask them to reflect on their current teaching practices/strategies concerning the above dimensions, but also on future ways of teaching and strategies that could be 
implemented in their teaching context, reflecting on who else they could involve in the process (colleagues, institutions…). 
 

https://www.ecml.at/Portals/1/6MTP/project-gerber/documents/s%C3%A9quences/5/Seq_Dim_5_Building_bridges_annexe_1_EN_6.12.23_KS.pdf

