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Materials for teacher education 

Document for teacher educators 

 

 
Reflexivity, objectives and materials in plurilingual and intercultural education 

 

 

This unit aims to encourage reflection on the part of the participants in education on the didactic 

and pedagogical competences necessary for the use of pluralistic approaches. The proposed tasks 

are part of a reflective approach to teacher education. Research in recent years has recognised the 

role of reflexivity as an essential component of teachers' professional learning and development, 

which is carried out through constant learning in relation to the various teaching activitiest1. 

 

Targeted competences 
 

The competences targeted here fall under the general competence 
 7.5 Competence in developing one’s didactic and pedagogical repertoire for pluralistic 
approaches 
More specifically: 

7.5-b Competence in critically examining plurilingual and intercultural education 
objectives in relation to the context of intervention 
7.5-c Competence in critically examining resources and teaching materials for the 
implementation of pluralistic approaches in relation to one's own context of 
intervention. 

These competences are related, respectively, to: 
      5.1-a Competence in defining learning objectives for plurilingual and intercultural 
education that are adapted to the context  
and 

5.1-i Competence in selecting and/or producing a variety of resources and 
learning materials that are suited to the implementation of pluralistic approaches. 
 

They fall within the perspective of Vector1: mobilisation of a reflexive approach 

 
1 Darling-Hammond, L., Hyler, M. E., Gardner, M. (2017). Effective Teacher Professional Development. Palo Alto, CA: 

Learning Policy Institute; Lefeuvre, G., Garcia, A., & Namolovan, L. (2009). Les indicateurs de développement 

professionnel. Questions vives. Recherches en éducation, 5(11), 277-314. 
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N. B.: Descriptors 7.5-b and 7.5-c are not included in the list of example descriptors provided in the 

framework for dimension 7 (Competences for professional learning and development). They have 

been numbered after example 7.5-a (Competence in critically examining the links between one's 

own practice of pluralistic approaches and learner outcomes), which is already included in the 

framework. These are new examples of refinement of descriptor 7.5 (Competence to develop 

one's didactic and pedagogical repertoire for the use of pluralistic approaches) which we have 

been created specifically, for work on competences 5.1-a and 5.1-i from the perspective of Vector 

1. 

Scenario 

Overall estimated length: 1 h. 30  

Note: All tasks can be carried out individually and/or collectively depending on the education context. 

Step Aim Tasks Remarks 

I. Getting to know 
educational projects 
focusing on pluralistic 
approaches. 

- To provide input on the 
didactic and pedagogical 
components of 
educational projects 
focusing on pluralistic 
approaches. 
- Facilitate the acquisition 
of knowledge about the 
objectives of pluralistic 
approaches as well as 
FREPA. 

a. Individual reading 
of the proposed 
projects.  

b. Identification and 
ranking of learning 
objectives with the 
help of FREPA 

c. Group and/or 
plenary discussion. 

Alternative 
Depending on the time 
available, a single 
project can be 
proposed for reading.  
Depending on the 
education context, 
teacher educators can 
propose other projects 
focused on pluralistic 
approaches. 

II. Becoming aware of and 
reflecting on one's own 
didactic and pedagogical 
repertoire. 

To encourage reflection 
on one's own education 
needs in relation to 
pluralistic approaches 

Identification of the 
necessary competences to 
be developed for the 
implementation of the PA 
in one' s context.  

 

III. Analysis and reflection 
on the competences 
found in the “Framework 
of teacher competences 
for pluralistic 
approaches”. 

To foster knowledge and 
understanding of the 
“Framework of teacher 
competences for 
pluralistic approaches” 

Becoming acquainted with 
the “Framework of teacher 
competences for pluralistic 
approaches” and relating it 
to one's own education 
needs in relation to 
pluralistic approaches. 

Alternative 
Depending on the 
discussion of learning 
needs in relation to 
pluralistic approaches, 
participants can 
identify other 
competences, that are 
not present in the 
framework, and write 
descriptors for them. 
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Step Aim Tasks Remarks 

V. Analysis of useful 

strategies for the 

development of teaching 

competences for 

pluralistic approaches 

To facilitate the 
development of 
competence in identifying 
and analysing education 
practices relevant to 
one's own education 
needs/objectives 

Sharing of education 
strategies and selection of 
those particularly relevant 
to the development of 
teaching competences that 
enable the implementation 
of pluralistic approaches 

This phase may be 
carried out depending 
on the time available 
and the experience of 
the participants. 
Alternative 
The teacher educator 
can suggest some 
strategies and present 
them to the 
participants for 
discussion. 
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Materials for teacher education 

Document for participants 

 

 

 
Reflexivity, objectives, and materials in plurilingual and intercultural education 

 

Reflexivity is an essential component of professional development which is carried out through 

constant learning in relation to the different teaching activities: planning, management, evaluation 

of educational practices.  

This unit proposes the reading and analysis of two educational projects inspired by pluralistic 

approaches principles.  

After having read the projects, follow the instructions. 

Targeted competences 
 

The competences targeted here fall under the general competence 
 7.5 Competence in developing one’s didactic and pedagogical repertoire for pluralistic 
approaches 
More specifically: 

7.5-b Competence in critically examining plurilingual and intercultural education 
objectives in relation to the context of intervention 
7.5-c Competence in critically examining resources and teaching materials for the 
implementation of pluralistic approaches in relation to one's own context of 
intervention. 

These competences are related, respectively, to: 
      5.1-a Competence in defining learning objectives for plurilingual and intercultural     
     education that are adapted to the context  
and 
     5.1-i Competence in selecting and/or producing a variety of resources and learning  
      materials that are suited to the implementation of pluralistic approaches. 
 

Vector 1: mobilisation of a reflexive approach 
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Project 1: a journey through the world of languages and sounds 

 

Project 1 was developed with a group of 21 pre-primary children, aged 3–6, in a State-run school in 

an urban setting in Portugal (Lourenço, 2013). Children were mostly monolingual; however, six 

children had a migrant background and one of them was bilingual Portuguese and English. The 

project consisted of seven weekly sessions developed by the researcher and observed by one 

experienced teacher and two student teachers. Language awareness (LA) activities included 

listening to songs in different languages, learning about Easter traditions in other countries, writing 

and comparing words in Greek, Mandarin, and Egyptian hieroglyphic alphabets. All sessions were 

an hour and a half long and were organised according to a ‘pedagogy of discovery’ (Bruner, 1961), 

according to which children researched, reflected, and interacted with each other in the search for 

a solution to a predetermined problem. A variety of strategies were used during each session to 

promote motivation and positive interdependence. One of these strategies was active and 

cooperative learning, which gets children actively involved in group work through defined roles for 

each child (based on their resources and skills), and a task for the whole group to accomplish 

(Keyser, 2000). 

The main aim of this project was to understand the role of LA activities in the development of 

children’s phonological awareness. To investigate this goal, […] standardised phonological 

awareness tests were applied to an experimental and a control group before and after the LA 

sessions […]. Results revealed that, unlike the control group, children in the experimental group had 

developed phonemic manipulation and segmentation skills, because of their participation in LA 

sessions. Activities focusing on language analysis and comparison, such as writing and comparing 

words in different writing systems, stimulated children’s willingness to play with sounds and words. 

This in turn enabled the development of a more explicit awareness of oral language units and the 

discovery of the alphabetic principle. 

(In Lourenço, M., Andrade, A. I., & Sá, S. (2018). Teachers’ voices on language awareness in pre-

primary and primary school settings: implications for teacher education. Language, culture and 

curriculum, 31(2), 113-127).  
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Project 2: from my world I can see the other 

 

Project 2 was developed collaboratively, sharing a cross-disciplinary philosophy, with three teachers 

(Grades 1, 3 and 4) of the same rural primary school in Portugal (Sá, 2012). Sixty-nine children, ages 

6–11, of medium to low socioeconomic background, participated in the study. All children were 

Portuguese native speakers and had extracurricular English classes at school. There were two Roma 

children in the group and three with a migrant background. The main aim of this project was to 

understand the impact of LA activities, conducted within the scope of an education for sustainable 

development, in children attending primary school. […] Therefore, it is important to cultivate in 

every human being, from an early age onwards, the attitudes, knowledge and skills necessary to 

preserve biocultural diversity and to ensure the integrity and stability of the planet for generations 

to come. 

With these goals in mind, a total of 21 LA sessions, approximately an hour and a half long, were 

carried out by the researcher in collaboration with the teachers during the regular schedule. 

Activities included translating words and small phrases into Inuktitut, Tagalog, Munduruku and 

Romani-Caló, doing simple Math calculations about world population distribution, and participating 

in discussions about environmental problems. […] 

Results pointed to a high-level engagement of the children in the activities, which contributed to 

the development of attitudes, knowledge and skills in five dimensions related to sustainable 

development: linguistic, cultural, environmental, socioeconomic and systemic. 

(In Lourenço, M., Andrade, A. I., & Sá, S. (2018). Teachers’ voices on language awareness in pre-

primary and primary school settings: implications for teacher education. Language, culture and 

curriculum, 31(2), 113-127).  

 

1. Identify the objectives of the two projects and discuss them as a group. You can list these 
objectives and organise them using FREPA-Competences and Resources 
(https://carap.ecml.at/Descriptorsofresources/tabid/2654/language/en-GB/Default.aspx). 

 
2. If you wanted to develop a project of this kind, what competences do you think you would 

need to adapt it in your educational context? Answer first without referring to the 
“Framework of teacher competences for pluralistic approaches”. 
 

3. When looking at the “Framework of teacher competences for pluralistic approaches”, do 
you find the competences you have just mentioned? If yes, list them and in groups discuss 
their relevance to your professional needs. If not, suggest other competences and try to 
justify your proposals.  

http://www.ecml.at/pluralisticteachercompetences
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4. After consulting the "Framework of teacher competences for pluralistic approaches", see 
if it contains any competences that are useful for the work you are planning and that you 
might not have thought of. If so, list them and in groups discuss the relevance of these 
competences for the implementation of pluralistic approaches. 
 

5. Could you identify strategies for the development of these competences? List these 
strategies and discuss as a group how they fit with the selected competences. 
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