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Building block 6 

WHAT COMPETENCES RELATED TO LANGUAGE-SENSITIVE EDUCATION 
ARE NEEDED BY TEACHERS OF ALL LANGUAGES AND OTHER SUBJECTS? 

 

What is the purpose of this Building block? 

This Building block contains concise Profiles (descriptions) of the competences related to language-
sensitive education that are needed by teachers across the curriculum, and a set of accompanying 
tasks for use in teacher education. The main aim of the Building block is to enable users to reflect on 
how the competences for language-sensitive education needed by teachers of different subjects and 
working in different sectors overlap. To illustrate this, the Profiles describe competences that are 
common to all teachers as well as specifying competences for teachers working in different areas: 
subject teaching, teaching the language of schooling, foreign language and home language teaching. 

  

Who is the Building block for? 

●      Designers of curricula for teacher education and teacher educators can use the Profiles to 
plan or review common and subject-specific curricula, curricular strands, modules, 
teaching practice and other professional learning opportunities, in order to ensure that 
there is good coverage of language-sensitive education. 

●   Teacher educators for initial or in-service education can use the Profiles with (student) 
teachers to explore the language dimensions of different subjects, in order to plan 
collaboration and strengthen the language-sensitive aspects of plurilingual and 
intercultural education in all subjects, while avoiding redundancy. 

●    The Profiles were not primarily conceived to serve as self-reflection or self-assessment 
checklists or portfolios for teachers and student teachers, or as assessment grids for 
lesson observation, or for any other top-down use in a teacher education context. 
However, they could serve as an inspiration for their development. Indeed, as they are 
not intended to be definitive and can be seen as ‘open-ended’; other important areas of 
language-related competences may come up when using the Profiles, and the relevant 
Profile can be adapted and amended to meet their specific needs. Alternatively, the 
Profiles can be drawn on to develop new, more target-group oriented profiles in 
consultation with a specific group of (student) teachers. 

The main objectives: 

To enable users to: 
• explore an innovative model of teacher competences for language-sensitive education; 

https://creativecommons.org/licenses/by-nc-nd/4.0/
http://www.ecml.at/languagesensitiveteachereducation
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• reflect on the extent to which the language-related competences of teachers of different 
subjects are similar and interrelated, and how this can inform the content and 
organisation of teacher education. 

 
CONTENTS 

A. Introduction – contains an account of how the Profiles are organised and how they were 
developed 

B. Getting to know the competence dimensions in the Profiles 
C. Using a tangram puzzle to visualise a specific teacher competence profile 
D. The complete Profiles 

 

 

1. Introduction to the Teacher Competence Profiles 

The	 Teacher	 Competence	 Profiles	 describe	 teachers’	 professional	 competences	 for	 language-
sensitive	education.	The	term	‘language-sensitive	education’	describes	an	inclusive	approach	to	
teaching	any	subject:	teachers	help	their	learners	to	deal	with	the	language	demands	of	learning	
so	that,	whatever	their	language	and/or	social	background,	all	learners	can	make	the	most	of	their	
education.	For	a	further	discussion	of	this	notion,	please	refer	to	Building	block	1.	
		

How are the Profiles organised? 

The Profiles are organised in seven dimensions with sub-dimensions. Within each sub-dimension, 
there is a row that contains competences common to all teachers followed by four columns with a 
differentiation between language-related competences for four kinds of teaching: for teaching 
subjects other than languages, for teaching the languages of schooling, for teaching foreign languages 
and for teaching home languages. 
The seven competence dimensions are based on a taxonomy of teacher competences developed for 
the ECML Guide to teacher competences for languages in education (see the section on Background 
below). These dimensions are shown in figure 1: 
 

https://www.ecml.at/ECML-Programme/Programme2020-2023/Languagesensitiveteachereducation/Education/tabid/5649/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/TowardsaCommonEuropeanFrameworkofReferenceforLanguageTeachers/tabid/1850/language/en-GB/Default.aspx
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Figure 1: The seven dimensions of the teacher competence profiles 

  
Dimension 1 describes professional values and principles, highlighting that language-sensitive 
education is informed by, and contributes to, the aims of the Council of Europe. 
  
Dimension 2 contains language and communicative competences needed for various aspects of the 
teaching profession. 
 
Dimension 3 features teachers’ digital competences. Like dimension 2, this dimension is conceived as 
transversal, and typically overlaps with the following dimensions. 
  
Dimension 4 contains descriptions of metalinguistic, meta-discourse and meta-cultural competences. 
Put simply, it covers those domains of language and cultural awareness that all teachers need to 
engage with in different ways when teaching their subjects (including, but not limited to, language 
subjects) in a language-sensitive way. 
  
Dimension 5 contains descriptions of language-related competences needed during the planning and 
delivery of language-sensitive teaching and is the longest and most substantial dimension. 
  
Dimension 6 contains competences for language-sensitive collaboration among professionals and 
with other stakeholders. 
Dimension 7 defines competences needed in teachers’ own education and career-long development, 
including the monitoring of their wellbeing. 
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There is an important point to bear in mind about the dimensions and competences related to 
language sensitivity described in the Profiles.  For presentational purposes, the competences within 
the seven dimensions and their sub-dimensions are detailed separately. However, in the daily 
professional practice of teachers, depending on the context and specific aims of the ‘moment’, these 
competences are in reality drawn on in various combinations. For example, in classroom teaching it is 
inevitable that the values in dimension 1 will underlie the relevant competences described in 
dimension 5, which will simultaneously be underpinned by competences listed in dimensions 2, 3 and 
4. In other words, in practice the various kinds of competences described in the Profiles are generally 
not deployed in isolation but instead are integrated with one another in line with the purposes and 
requirements of specific instances of professional practice. 

A second organisational principle in the Profiles is the distinction between competences common to 
all teachers, and competence descriptors for specific kinds of teachers. This distinction derives from a 
model proposed by the Council of Europe for its Platform of resources and references for plurilingual 
and intercultural education. The Council of Europe states that the Platform “is designed to help 
member states to develop their curricula in ways that take account of all the languages present in the 
school in their relation to the individual learner: language(s) of schooling (language as a subject and 
language(s) in other subjects); regional, minority and migrant languages; foreign languages“, as 
illustrated in figure 2 below: 
  

 
 

Figure 2: The Council of Europe Platform of resources for plurilingual and intercultural education 
  
The Profiles build on this idea by selecting four categories of teachers from the various combinations 
suggested in figure 2. The four categories are as follows:  
  

Subject teachers: This category focuses on teachers of any subject that is not specifically defined as a 
language subject, such as mathematics, science, geography, history and many others. For these 

https://www.coe.int/en/web/language-policy/platform
https://www.coe.int/en/web/language-policy/platform
https://www.coe.int/en/web/language-policy/platform
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subjects, the term “so-called non-language subject” is sometimes used to highlight that they are not 
language subjects as such but still feature a language dimension. 

Teachers of the language of schooling as a subject: This category focuses on teaching the main 
language(s) in which learning takes place. In many contexts, the language of schooling corresponds to 
the dominant (often official) language in a specific region or country. In bilingual or multilingual areas 
or educational institutions, there can be more than one language of schooling. 

Foreign language teachers: This category concerns the teaching of modern or classical foreign 
languages. Often, foreign languages are also used for the teaching and learning of subjects in so-called 
content and language integrated learning (CLIL). In teacher education and professional development 
for CLIL teachers it is useful to consider the profile for subject teachers in combination with the profile 
for foreign language teachers. 

Home language teachers: This category focuses on teachers of languages which are used by learners 
at home, typically the languages of migration, sometimes called heritage languages. Provision for the 
teaching of home languages varies; in many cases, it may not be part of the normal curriculum but is 
provided instead by volunteers or specialist teachers working in the community. The competences 
described in the profile for teachers of home languages may also be of interest for those teaching 
languages and varieties that have been present in the area for a long time. These include minority 
languages that are not systematically catered for at school, as well as regional varieties of the language 
of schooling. 

Figure 3 below illustrates how the teacher competences appear in the Profiles, with the example of 
dimension 7. 
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Figure 3: How each dimension (or sub-dimension) is organised in the Teacher Competence Profiles 
  
Each sub-dimension starts with a horizontal row that describes competences for language-sensitive 
teaching that are common to all teachers.  
These competence descriptors are at a fairly general level, with an attempt to cover the given sub-
dimension relatively exhaustively. Capital letters (A, B, C) are used with the descriptor numbers to 
highlight which descriptions in the rows below exemplify these common descriptors. 
The second row of four cells contains examples of competence descriptors that are specific to each of 
four different categories of teachers; these examples are illustrative, and not necessarily exhaustive. 
Also, there is a frequent and intended overlap between the competences of the four different 
categories of teacher. In many cases, a specific descriptor for one kind of teacher (e.g. a primary school 
science teacher) can be seen as applicable, with small adaptations, to another kind of teacher (e.g. a 
secondary school foreign language teacher). Therefore, users are invited to consult more than one of 
the four columns, and to engage in their own reflection on what areas of competence are common 
for different kinds of teaching. Moreover, in many contexts the same person teaches subjects covered 
in several columns, with primary school teachers often being a case in point. For these teachers, 
comparing the descriptors and examples across the columns is of special interest. 
The third row of four cells contains illustrative examples, again for each of the four different kinds of 
teachers. These examples are typically even more specific than the descriptors in the two rows above. 
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Moreover, the examples are contextualised to illustrate the relevance of the competence in given 
realistic circumstances.  
 

Teachers of which kinds of learners are envisaged in the Profiles? 

The Profiles were not drawn up with teachers of learners at specific levels of the International 
Standard Classification of Education (ISCED), such as early childhood, primary, lower secondary etc., 
in mind. The competence descriptors are intended to be relevant across different ISCED levels, 
although the illustrative examples typically point to a specific level, most often primary or secondary 
education. 

There is no separate Profile for primary level teachers, who, in many contexts, teach many or all 
subjects across the curriculum, including the language(s) of schooling, any number of other subjects, 
and one or more foreign languages. However, the ‘generic’ descriptors designed to be applicable to 
teachers in all four categories are also relevant to primary teachers. 
  

What is the background of the Profiles? How were they created? 

The Profiles are related to a range of other ECML instruments which are concerned with the 
professional language-related competences of different kinds of teachers. Their main source is an 
overview or taxonomy of language-related teacher competences of all teachers, which resulted from 
the 2016-2019 ECML project Towards a Common European Framework of Reference for Language 
Teachers. This taxonomy is published as part of the Conclusions of the website Guide to Teacher 
Competences for Languages in Education. The taxonomy contains descriptors and illustrative 
examples for seven competence dimensions which were drafted on the basis of a detailed analysis of 
forty teacher competence instruments, as well as a range of learner competence frameworks (see also 
Building block 2) and related literature. The insights from various rounds of editing and feedback in 
the project team, piloting and various international workshops and conferences and with student 
teachers, as well as an international online survey, were taken into account in the final version. 

In 2019-2020, an adaptation of the taxonomy for sign language educators was created and published 
in English and International Sign for the ECML resource Promoting excellence in sign language 
instruction. Simultaneously, the taxonomy was chosen as the basis for a teacher competence 
framework entitled Developing teacher competences for pluralistic approaches. The aim of this 
framework is to describe competences required for teachers of languages and other subjects to foster 
their learners’ development of competences described in, amongst other sources, the Framework of 
Reference for Pluralistic Approaches to Languages and Cultures. 
 
The teacher competence Profiles in this Building block have been constructed in interaction with those 
of the above-mentioned ECML resource Developing teacher competences for pluralistic approaches. 
Both instruments are useful in teacher education for teachers to respond to their learners’ diverse 
needs. They can be used in their own right depending on the users’ objectives, but can also fruitfully 
be combined when pluralistic approaches take centre stage within language sensitive education, and 
vice-versa.  

https://www.ecml.at/ECML-Programme/Programme2016-2019/TowardsaCommonEuropeanFrameworkofReferenceforLanguageTeachers/Projectoverview/tabid/4270/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/TowardsaCommonEuropeanFrameworkofReferenceforLanguageTeachers/Projectoverview/tabid/4270/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/TowardsaCommonEuropeanFrameworkofReferenceforLanguageTeachers/Projectoverview/tabid/4270/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/Guidetoteachercompetences/Inventory/tabid/3024/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/Guidetoteachercompetences/Inventory/tabid/3024/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/TowardsaCommonEuropeanFrameworkofReferenceforLanguageTeachers/tabid/1850/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/TowardsaCommonEuropeanFrameworkofReferenceforLanguageTeachers/tabid/1850/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/TowardsaCommonEuropeanFrameworkofReferenceforLanguageTeachers/tabid/1850/language/en-GB/Default.aspx
https://www.ecml.at/Thematicareas/SignedLanguages/ProSign/TeachersCompetences/tabid/4274/language/en-GB/Default.aspx
https://www.ecml.at/Thematicareas/SignedLanguages/ProSign/TeachersCompetences/tabid/4274/language/en-GB/Default.aspx
https://www.ecml.at/Thematicareas/SignedLanguages/ProSign/TeachersCompetences/tabid/4274/language/en-GB/Default.aspx
https://www.ecml.at/Thematicareas/SignedLanguages/ProSign/TeachersCompetences/tabid/4274/language/en-GB/Default.aspx
https://www.ecml.at/Thematicareas/SignedLanguages/ProSign/TeachersCompetences/tabid/4274/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2020-2023/Developingteachercompetencesforpluralisticapproaches/tabid/4300/language/en-GB/Default.aspx
https://carap.ecml.at/Accueil/tabid/3577/language/en-GB/Default.aspx
https://carap.ecml.at/Accueil/tabid/3577/language/en-GB/Default.aspx
https://carap.ecml.at/Accueil/tabid/3577/language/en-GB/Default.aspx
https://carap.ecml.at/Accueil/tabid/3577/language/en-GB/Default.aspx
https://carap.ecml.at/Accueil/tabid/3577/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2020-2023/Developingteachercompetencesforpluralisticapproaches/tabid/4300/language/en-GB/Default.aspx
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So how were the Building blocks Profiles created? In the two years preceding the project, a range of 
international online surveys were conducted aimed at a further validation of the competence 
dimensions and sub-dimensions. These were accompanied by an analysis of stakeholders’ needs in 
the context of ECML Training and Consultancy events in five ECML member states (Poland, Greece, 
Serbia, Slovenia and Austria). A second step consisted in team members and associate partners 
adapting and formulating competence descriptors and examples that are generic for teachers of 
different subjects at different ISCED levels. Detailed feedback at an ECML workshop in January 2023 
and from piloting with teacher educators, teachers and student teachers in various universities 
resulted in the structure described in figure 3 above, with illustrative competence descriptors for the 
four different categories of teaching (subjects other than languages, language of schooling, foreign 
languages and home languages) and brief illustrative examples for each category. 

What are the main teacher competences described in the Profile? 

The short version of the Profiles can be used as a first entry point to the Profiles. It contains all general 
competence descriptors that are relevant for all teachers, without the specific descriptors and 
examples for the four different kinds of teachers. 
 

 
 

2. Getting to know the competence dimensions in the Profiles 

The aim of the tasks below is to enable users to get to know the seven dimensions of the Profiles in 
more detail, and to reflect on the teacher competences they are interested in. 

 
Task A 
Have a look at Figure 1 (link) illustrating the seven competence dimensions and the introductory text 
in section 1. Do the titles of the dimensions seem appropriate to you?  
You may wish to compare the way teacher competences are organised in the Profiles with other 
teacher competence instruments, e.g. an international teacher competence framework, national or 
regional standards. You can find an overview and brief descriptions of such instruments on this 
website. 
To find out more about the different dimensions, you can consult the descriptors in the short version 
of the Profiles, or the complete version of the Profiles. 
 

  
Task B 
Choose one dimension for a discussion of the competences for language-sensitive education of a 
specific group of (student) teachers and reflect on or discuss with colleagues the following questions: 

1. Considering the dimension and descriptors I/we have looked at, how well developed are the 
competences of (student) teachers in my/our context? What are some typical strengths or 
weaknesses that can be assumed, are often mentioned, and/or have been documented? 

2. What opportunities are there for (student) teachers in our context to develop these 
competences further? Is the provision adequate? How could it be improved?  

https://www.ecml.at/Portals/1/6MTP/project-bleichenbacher/documents/Profiles-Formatted.pdf?ver=2023-12-11-135524-217
https://www.ecml.at/ECML-Programme/Programme2016-2019/Guidetoteachercompetences/Resources/tabid/3023/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/Guidetoteachercompetences/Resources/tabid/3023/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/Guidetoteachercompetences/Resources/tabid/3023/language/en-GB/Default.aspx
https://www.ecml.at/Portals/1/6MTP/project-bleichenbacher/documents/Profiles-Formatted.pdf?ver=2023-12-11-135524-217
https://www.ecml.at/ECML-Programme/Programme2020-2023/Languagesensitiveteachereducation/Thecompleteprofiles/tabid/5846/language/en-GB/Default.aspx
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For more material on how to integrate aspects of language-sensitive education into teacher 
education curricula, modules and teaching practice, please refer to Building blocks 3, 4 and 5. 

  
Commentary 
  
For student teachers in initial teacher education, many opportunities to develop the competences in 
the various dimensions can be planned and offered on the basis of the Profiles: 

● The teaching competences in dimension 5 can be discussed and fostered in methodology 
modules and teaching practice experiences for specific subjects or across subjects. 

● The meta competences in dimension 4 can be introduced in a module that specifically 
addresses language, languages, plurilingualism and the language dimension of learning. 

● The competences for collaboration in dimension 6 can be developed by offering opportunities 
for student teachers to collaborate with fellow students, ideally across a range of 
specialisations and target levels. 

● The language and communicative competences described in dimension 2 can be fostered in 
specific modules devoted to profession-related language competences, as well as across the 
curriculum. 

● For the development of digital competences for language-sensitive education, it may be useful 
to integrate the notion of language-sensitivity into the teaching and learning of digital 
competences. 

● The principles and values outlined in dimension 1 and the professional competences described 
in dimension 7 can serve as a backbone or blueprint for discussing and planning teacher 
education, for instance in the context of a curricular reform. 

 

3. Using a tangram puzzle to create a visual representation of a specific teacher competence 
profile 

This is an activity for individual or group reflection on a specific teacher competence profile, for 
instance the current or future profile of (student) teachers in a specific context, or your own individual 
profile as a teacher educator or (student) teacher. The activity can be done individually or as a group. 
Its main aim is for teacher educators or teachers to focus on a small selection of teacher competences 
that they find important at a specific moment. It can also serve as an entry point into the Profiles for 
users who might be overwhelmed by the length and detailedness of the entire Profiles. 
  
A ‘tangram’ is a Chinese geometrical puzzle in the form of a square divided into seven pieces which 
can then be arranged to make various other shapes. As preparation, you need to print out a tangram 
square (one per person) like the one in Figure 4 below and cut up the seven puzzle pieces. 
 

https://www.ecml.at/ECML-Programme/Programme2020-2023/Teachereducationcurricula/Resources/tabid/5650/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2020-2023/Languagesensitiveteachereducation/Teachereducationmodules/tabid/5651/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2020-2023/Languagesensitiveteachereducation/Teachingpractice/tabid/5716/language/en-GB/Default.aspx
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Figure 4  Sample tangram square 
 

Source: http://www.publicdomainfiles.com/show_file.php?id=13939551011994 
  
  

1. Choose one or more dimensions from the Teacher Competence Profiles. For this, you can use 
either the short version or long version of the Profiles (see below). Read the descriptors and 
examples, making a note of teacher competences that you find especially relevant.  

a. You may want to focus on competences that the teacher(s) you have in mind need to 
develop, or have already developed.  

b. Another approach is to select competences that the teacher(s) may want to focus on 
in more detail in the near future. 

2. Write the number of the competence descriptors (e.g. “5 2 A”) onto the puzzle pieces. Then 
reassemble them into the original square. Alternatively, you can create another shape, for 
instance an animal, a person, a building etc. 

3. If you are working in a group, present your completed puzzle to the other members of the 
group, and explain the choices you made when selecting the competence dimensions or 
descriptors, and laying out the tangram puzzle. 
 

http://www.publicdomainfiles.com/show_file.php?id=13939551011994
http://www.publicdomainfiles.com/show_file.php?id=13939551011994
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4. Save your puzzle by gluing it onto an empty sheet or paper, or taking a photo, and refer back 
to it after a certain period of time to reflect on how the teachers’ or your own competences 
have further developed. 

  
 

  
4. THE TEACHER COMPETENCE PROFILES FOR LANGUAGE-SENSITIVE EDUCATION  

  
DIMENSION 1: PROFESSIONAL VALUES AND PRINCIPLES FOR LANGUAGE-SENSITIVE EDUCATION 
  
The first dimension contains professional values and principles that are concerned with the 
contribution of teaching to quality education for all learners, and thus with upholding human rights, 
democracy, and the rule of law for every citizen. These values and principles are based on the aims of 
language education, and education in general, as proposed by the Council of Europe, and are intended 
to support teachers by highlighting and affirming their roles in a broader societal and ethical context. 



 

 

12 

Therefore, the principles are relevant for all kinds of language-sensitive education, and for language 
teachers as well as teachers of all other subjects. 
These values and principles are best understood in direct relation with the competences in the 
dimensions 2-7 below. Values and principles are often considered attitudes or savoir-être – that is, 
psychological resources rather than competences proper. They can, however, be reformulated as 
competence descriptors. 

  
  
DIMENSION 2: LANGUAGE AND COMMUNICATIVE COMPETENCES (TRANSVERSAL DIMENSION) 
  
This dimension contains the language and communicative competences relevant for language-
sensitive teaching. The dimension is transversal in relation to the other competence dimensions, since 
language and communicative competences are required in all of these domains. The competences 
involve receptive, productive and interactive competences in the written, oral and (for sign languages) 
signed mode, as well as the use of paralinguistic and non-linguistic features. Moreover, they are linked 
to pluricultural competences, and often involve aspects of multimodal communication, as well as 
different kinds of mediation. 
Depending on the context in which languages are used, teachers may want, and/or be expected, to 
use more than one language or variety. This involves plurilingual competences and strategies for the 
use of these languages and varieties, as well as skills related to language choice, often referred to as 
code-switching and/or translanguaging. 
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DIMENSION 3: DIGITAL COMPETENCES FOR LANGUAGE-SENSITIVE TEACHING AND LEARNING 
(TRANSVERSAL DIMENSION) 
  
Digital or information technology competences are an integral part of teacher competences. They can 
also be considered transversal, in that they are relevant for teachers’ own professional learning, their 
teaching, and skills such as collaboration. The aim of this dimension is not to cover the area of digital 
competences exhaustively, but to highlight areas of overlap with language-sensitive teaching and 
learning. 
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DIMENSION 4: METALINGUISTIC, META-DISCOURSE AND METACULTURAL COMPETENCES 
  
This dimension contains ‘meta-competences’, i.e. competences related to awareness and 
understanding of language and languages, of discourse (language use) and of culture and cultures. 
Since learners require language and cultural competences to engage with the content of any subject, 
it is necessary for teachers to be aware of these learner competences and to be able to foster them 
through teaching. 
  
The dimension contains three sub-dimensions: metalinguistic competences, competences related to 
language acquisition and language learning, and metacultural competences. This dimension does not 
include language and communicative competences (presented in dimension 2) or the concrete 
teaching competences that are informed by these meta-competences (elaborated on in dimension 5). 
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DIMENSION 5: TEACHING COMPETENCES FOR LANGUAGE-SENSITIVE EDUCATION 
  
This dimension contains pedagogical and methodological competences related to language-sensitive 
teaching itself, including its planning, preparation and implementation, as well as aspects relating to 
the assessment of learning. 
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DIMENSION 6: COMPETENCES FOR COLLABORATION 
  
This dimension contains competences related to collaborating with different stakeholders in the 
educational context, emphasising the importance of collaboration for language-sensitive education. 
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DIMENSION 7 – COMPETENCES FOR INITIAL TEACHER EDUCATION AND CAREER-LONG 
DEVELOPMENT 
  
This dimension contains professional competences for language-sensitive education which are related 
to all stages of a teacher’s professional career, from initial education to career-long development, as 
well as to the six dimensions described above. It also points to the topic of mental wellbeing. While 
teachers’ mental wellbeing is not a phenomenon that is unique to language-sensitive education, 
language and communication are an important aspect of strategies that teachers can employ to 
maintain their mental wellbeing and health. 
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