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VALORISEE LES PROFESSITHHELS EX LANGULS

l- SPRACHLENHERDE IMIHRER RELLE STAHKEN

CLIL-LOTE-START

Content and Language Integrated Learning
For Languages Other Than English

Getting Started!

IFe e ztion brochare and inkmacsve web porkal
Case example: Gorman oz a Foreign Lengusys
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for Languages
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EMPOWERING LANGUAGE PROFESS{INALS
YALORISER LES PROFESSIONNELS EM LANGUES

PLURILINGUALISM AND PLURICULTURALISM
IN CONTENT-BASED TEACHING
A TRAINING KIT

Thia puklication resuls from an ECML project coordinated by
Mercé Bermaua, Aine Furlong, Sophis Jonckhesrs and Martine Karvran.
Apsociate partnera: Peter Daniel Maclmtyre and Fernando Trujille Saez

WHO ISIT FOR?
* Primary and secondary sdhool teachers warking with leamers from different Bnpubstic
and cuhural backgrounds
# Toeacher trainars lcoking for a training kit with wary practical rescurcas
= Educational inspectors and decision-makers faced with accommodsting dwarsity in the
achool curmculum

WHAT IS ITS CONTENT?

Educational institutions increasingly facs the challengs of accommeodating learnsrs from s
wide range of linguistic and cultural backgrounds in their classrcoms. The training kit
prasarnts an innowvative way of managing diversity in the classroom by combining plurilingual
and plurnculural approachess with content-based instruction. The reader will dizcowvar hows
cormtent-based and plurilingual activities can ba linkaed to sewveral subjects of the curriculurm.

Tha accompanying website pressnts sampls activitiss which illustrate the approach ocut-
lined in the rationale. & primary schocl teacher will, for essample, find an activity suitable far
mathematics, sports andlor muszic and a secondary school teachar of ciwic, social and
political educaticn may be interested in testing cut plurlingual comparative text work on
tha therne of the Universal Declaraticrn of Hurman Right=.

VWHAT IS ITS ADDED VALUE?

Thea training kit:
= @ssists teachars in creating content-based and plunlingual matsrials in English, French
and Spanizh that can ba linked to seweral subjects of the cumoulum;

= promates strong limks betwessan language teachers and teachers of othar disciplinas.

THE PUBLICATION CONSISTS OF:
# a bock, availlable in Englizh [ISEM 5789287 1-71657-3) and Franch;

= the website http:lfconbat.ecml.at including 26 didactic units and the downloadabls
wersicn of tha bock

The Euncpaan CTertma for Modern Languages (ECML] is a Councd of Europe instiution prometdng excellenca in languags
schication in s mambar stabos. TiooFeremsw pomlal
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The traiming kit shows in
which way the langusges amd
cultures present im the class-
room can be developed as a
cross-curricular rescource at pri-
mary and secondary lewvel. It
offers twenty-six comntent-
based didactic units in Emglish,
Fremch and Spanish to be wsed
in classroom:s.

" CONTENT AND LANGUAGE
EDUCATIOMN

/[conbat.ecml.at

http
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ENSEIGNEMENT PRECOCE DES LANGUES
PAR DES CONTENUS DISCIPLINAIRES
UNE APPROCHE INTERCULTURELLE,
TRANSDISCIPLINAIRE ET BASEE SUR
L'AUTONOMIE DE LAPPRENANT

Cea site web est le résultat d’un projet du CELV coordonné par
Renate Kriger, Chantal Muller, mota Zdravkowva Chakarova et Dominious Growus

LES DESTINATAIRES
= Enseignantz de langues &trangéres du primaire
= Farmateurs d'ensesignants
# Futurs enasignants de langues &trangéres
# Concepteurs de programmes
* Apprenants de B a 1ans

LES CONTENUS

Lapprentiseags des langues Stranpgéres par des contenus & I & primaire denne accés &
des sawvoirz disciplinaires. Catte approche permet de relier les différents sawoirs antre eux
at favonse une meilleurs compréhension du meondea.

Pour atteindre ces objectifs, la publication propose des medules interdizciplinaires qui
traitenit de th&mes unmersaux et intemporels wus sous l'angle de la culture du pays CR
Lea modules contiennant un descriptif des a t&5, des docurments pour les anssignants
at du maténeal pour les &léves. Lanzamble e maténal est dizponible sur le 2ite wab.

LA VALEUR AJOUTEE

# Du maténel pratiqua facilement utilisable en classe et conforme aux programmes
=xistants

# Das informations complémeantaires pour les enssignants
# Une méthodclegis active qui favorize "'autonomie et I'acquisition de compétencas
tranawversales, ainsi que I'ouwverture interculturelle aux autres

LA PUBLICATION COMPREND :

*la sita web httpllaple scmlat disponible en allamand at frangaiz qui contisnt 16
modules pour l'allemand et le frangais comme langues &trangéres. De plus,
modules sont &galermment pr &= =n russe, en anglais et en espagnal.

Le Centra surcpéan pour las knguss vivantes (CELY) est una institution du Conssil de IEuropa gui promeawt excallarce dars
I"aducation aux languas dars ses Etats mambros. bisriwawe gomlat

E & W W
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disciplinaires pour Ienseigne-
ment et Mapprentissage des
langues étrangéres dans les
écoles primaires. Ces modules
proposent des feuilles de trawvail
pour les éléves, ainsi que des
lignes directrices pédagogiques
powr les enseignants du primaire.

"y LES CONTENUS ET L'EDU-
CATION AUX LANGUES
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Collaborative
Community Approach — mi
to Migrant Education

A virtual open course for educators

The resources offer innovative ways to enhance young

migrants’ education by developing links between schools,

the home and local pariners in education. This educational

joint venture develops the leamers’ skills in the language of The resources are for

schooling as well as their plurilingual competences. « teachers (language teachers,
subject specialists, complementary

Resources schooliheritage language teachers)

A website incuding: across pre-school, primary and

o * a Virtual Open Course hosied on a Mocde platform
* strategies and materials for frainers in multilingual educasional
setiings p

I now am more aware of the fact that you develop learning

Andrea Young, Roula Tsokalidou,
Frederike Groothoff - Utrecht University, the Netherlands Ruth Garcia Carrasco, Vicky Macleroy

www.ecml.at/community
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Parents and teachers: working together for
plurilingual and intercultural education

Why develop plurilingual and intercultural education together?

Scientific research shows that:

o

itis easier for a child to become bifplurilingual when all
their languages are valued and when making
connections between languages is encouraged:

it is important that parents keep using ther famidy
language(s) with thewr children and that teachers use
famiy languages to help children establish connections
between the language(s) of their environment;

itis easier for children to engage in the languages that
are taught at school when ther own languages are
recognised, because these languages are practised in
the family environment and by the children;

and families, and helps children to dedicate
1o their schooling.

EC wB
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Parenis, teachers and children share their knowledge of music and
dances from around the world. This acivity improves cooperation
between schools and familes. (Escola Pla de Catalunya,
Barceiona, Spain).
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European portfolio for
pre-primary educators

The plurilingual and intercultural dimension

EUROPEAN CENTRE FOR
MODERN  LANGUAGES

©

CENTRE BJROPEEN POUR
LES LANGUES VIVANTES




Different aims
of « language development »
In the pre-primary education

> Acquiring the dominant language and
(future) « language of schooling»

> Bilingual education
> « Learning » a foreign language
> Language awareness

> Needs and ressources of children with
(an) other first language(s)
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4.1 can take account of the emotional dimension in linguistic
exchanges with and between the children.
+How can | build a relationship of trust + What role can | get a character (such as
with each child? apuppet, soft toy etc.) to play in order fo
start using a foreign language in a way
+ How can non-verbal communication on that is stimulating for the children?
the part of the educator contribute to the
quality of exchanges with the children?
Yy
l'\.._.fl
The context in which | work or the tasks assigned to me in my work with children may raise
specific questions. Which ones?
Other questions | would like to find answers to: ~




Knowledge,
. attitudes and skills

to children. Il Taking account of the way in
Responding positively to linguistic which young “"‘“".;n acquire
and cultural diversity. guages.

ADCPTING APPROPRIATE CREATING A FAVOURABLE

BEHAVIOUR LEARNING ENVIRONMENT FOR
CHILDREN

| Analysing and adapiing how to talk ’

IV Organising activities on the theme
of languages and diversity.

OBSERVING AND SUPPORTING EACH | | COOPERATION J

CHILD'S DEVELOPMENT VIl Coopergiing with the

V' Taking children's individual needs into account. children’s families.

V1 Supparting the linguistic development of children
with other first languages.

VIl Working as a team.

1.1 can organise the classroom space in 5.1 can use the resources offered by
a way that encourages the children fo information and  communication
join In with language-related activities technologies to develop the children’s
and to interact with each other. language skills and cultural awareness.

2.1 can encourage the children to use 6. can also. ..
non-verbal communication to support

oral expression.
3. I can make use of each activity to foster
the children’s linguistic development.

4.1 can take account of the emotional
dimension in linguistic exchanges with




Knowledge,

. attitudes and skills .

ADOPTING APPROPRIATE CREATING A FAVOURABLE
BEHAVIOUR LEARNING ENVIRONMENT FOR
CHILDREN M
| Analysing and adapting how to o/
talk to children. [II' Taking account of the way in
Il Responding positively to which young Eh"drlgﬂ gaucaqgu;rse
linguistic and cultural diversity. '
IV Organising activities on the theme
of languages and diversity.
[OBSERVING AND SUPPORTING EACH J [ COOPERATION ]
CHILD'S DEVELOPMENT
VIl Cooperating with the
V' Taking children’s individual needs into children’s familis.
account. VIl Working as a team.
VI Supporting the linguistic development of
children with other first languages.
N

N




Language biography

The aim of the language biography is o
encourage you to reflect upon your own
expenence of language and languages,
those used both by yourself and by the
people around you. You can make a
subjective choice of situations and events
that you have personally experienced,
without necessarnly presenting them in
chronological order. The idea is to collect
and describe these situations and fo
relate them to each other in the form of
autobiographical accounts.

By recalling and
recounting these
situations  and
events, you will
be able to link
up the many
impressions that
languages have
left on each layer of your memories. Those
flashes of memory will thus regain a degree
of coherence, enabling you to look critically
at your personal relationship with language
and languages and to better understand how
they affect your behaviour and attitudes.

All leamning takes place through language.
It is essential for each educator to reflect
upon his or her relationship with languages
and to be aware of the many forms that
plurilingualism can take. Foreign languages
may of course be part of a person's

CHEE LRI T T T T g oa=g=_ __  ®_  aL _

However, this general reflection on your
individual repertoire should not lead you
to ignore the specific characteristics that
apply to the leaming and use of foreign
languages, and to the self-assessment of
your proficiency in them. This is the subject
of another section of PEPELINO.

By exploring your own experience of

language and languages you can:

« record the different times, places
and resources that led to the
development and acquisition of
your own language repertoire;

« jdentify wour own emotional
associations with the languages;

«  perceive the culiural dimension of
languages and understand the role
played by language and languages
in building a person’s identity;

* challenge your own attitudes fto
l[anguages and cultures;

+ develop teaching behaviour that is
conducive to plurilingualism.




First step: draw your
language portrait!

The language porirait s & creafive
activity designed fo stimulate a process
of reflecion  sbowt  your  emoficnal
relationship with language and languages.
This portrait provides an overview of your
language rescurces. The different colours
symbaolise your emotional relafionship with
each element in this reperoire. Use the
sihouette below to indicate the importance
and funclions that you atinbute fo your
languages.

How do | draw this
language portraite

= Drawing and colouring in: choose the

colours and what they symbalise for
you. Draw your language resources on
the figure below. You will need coboured
pencils, a bit of time (20 fo 30 minutes)
and & litle concenfration. Before
colouring the figure in, consider for a
moment the following question: which
languages and which language forms
and registers are important in your fe?




Knowledge,

. attitudes and skills .

ADOPTING APPROPRIATE CREATING A FAVOURABLE
BEHAVIOUR LEARNING ENVIRONMENT FOR
CHILDREN M
| Analysing and adapting how to o/
talk to children. [II' Taking account of the way in
Il Responding positively to which young Eh"drlgﬂ gaucaqgu;rse
linguistic and cultural diversity. '
IV Organising activities on the theme
of languages and diversity.
[OBSERVING AND SUPPORTING EACH J [ COOPERATION ]
CHILD'S DEVELOPMENT
VIl Cooperating with the
V' Taking children’s individual needs into children’s familis.
account. VIl Working as a team.
VI Supporting the linguistic development of
children with other first languages.
N
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